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Abstract: 
It could be broadly accepted that motivation plays its fundamental role as one of the most 
important elements in foreign language learning. The present research investigated 
factors affecting motivation in learning English of freshmen at Tay Do University. The 
participants were 84 freshmen studying in Faculty of Linguistics and Literature. In the 
study process, these participants were given questionnaires which consisted of several 
statements related to the mentioned factors and the interview to get information. The 
collected data from the two instruments mentioned above were all analyzed afterward. 
The current study showed that there were elements that motivate freshmen towards 
English learning. Parental, environmental, teacher’s and intrinsic (personal) factors were 
examined. It is hoped that this research can be helpful for not only students but also 
teachers in learning and teaching English.  
 





As we know so far, English is one of the most commonly used languages in the world. 
Indeed, living in a very connected world requires more communication skills and as a 
bridge, it is trouble-free for you to connect with people, movies, music, culture, or 
whatever you want via English fluency. English language plays a vital role in our lives 
because it makes possible communication between different countries and not only that, 
it is also a common language appearing in a variety of aspects such as trading, diplomacy, 
education, economy, society, and international business in general. 
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 For that reason, in the fierce competition of globalization and modernization, more 
and more recruiters and multinational firms are demanding candidates with their 
advantage of using English fluently. It is improved one thing that people who have well-
built English ability can obtain greater opportunities than the others in a job interview. 
For better equipment, almost all universities and colleges teach English as a compulsory 
subject for a graduation requirement. However, acquiring a foreign language is not really 
easy. Hence, we have to identify the crucial purpose of learning English or in other words, 
creating motivation is an undeniable element that can help us conquer English 
proficiency. 
 In recent years, the determination of motive learning and the relationship between 
motivation and learning outcomes has been drawing many researchers’ attention because 
it is likely a “gold key” helping educationalists to approach and explore learners’ 
potential competencies. The learner’s motivation decides the result and effectiveness of 
educational activities. And put another way, motivation plays a vital role in orienting 
and encouraging study operation. There are some subjective factors affecting directly 
motivation, in most cases, they could be the self-belief, interests in career, responsibility, 
self-control. 
 Nevertheless, it would be a challenging task for students when English is more 
likely a foreign language with lots of differences in comparison with Vietnamese, result 
in demotivating and getting lost which is a worrying matter in motive determination. 
Furthermore, it is undisputed that there is always intense desire of all students for 
possessing a good English fluency. Motivation, thus, will be a prerequisite element for 
students in adjusting attitude in order to exert themselves conquering English. 
 Motivation is the reason telling us evidently why a student decides to learn an 
ology, it is also a key showing how hard a student invest in their subjects because of its 
influences toward learning. There would be, of course, not an exception for all English 
majored freshmen at Tay Do University in processing of choosing a major, especially 
English linguistics. 
 Accordingly, those indicated reasons above have been strong motivation to speed 
up the researcher in conducting the study named “Factors affecting motivation of English 
–majored students towards learning English at a University in the Mekong Delta”. 
 
2. Research aim 
 
The aim of this study was to find out the factors affecting motivation of English – majored 
freshmen towards learning English at Tay Do University. 
 
2.1 Research question 
This study was conducted to answer the following research question: 
• What are the factors affecting motivation of English–majored freshmen towards 
learning English at Tay Do University? 
•  
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3. Literature review 
 
3.1 Definitions of motivation 
As mentioned in Chapter 1, motivation could have been considered as one of outstanding 
terms in the process of linguistic researching because of its effects towards learning result. 
For this reason, a huge amount of research papers has been conducted and brought about 
that is mindsets and definitions of motivation, some of which were mentioned below. 
 First of all, the term motivation is simply understood that is something encourages 
you to act. A definition excerpted from Cambridge Dictionary mentioned that “motivation 
is the need or reason for doing something”. More clearly, Boundless Psychology showed that 
“Motivation describes the wants or needs that direct behavior toward a goal. It is an urge to behave 
or act in a way that will satisfy certain conditions, such as wishes, desires, or goals”. S. Sibanda 
briefly defined “Motivation is the invisible hand that controls all the activities of humans and 
organisms” in 2015. 
 National Research Council (2001) wrote that “Motivation is a condition that activates 
and sustains behavior toward a goal. It is critical to learning and achievement across the life span 
in both informal settings and formal learning environments”. For example, children who are 
motivated tend to be engaged, persist longer, have better learning outcomes, and perform 
better than other children on standardized achievement tests (Pintrich, 2003).  
 In fact, it cannot be that motivation contributes effectively and plays a vital role in 
learning English. Alizadeh (2016) stated “Motivation has a very important role in learning 
English as a foreign or second language successfully”. Besides, Nuridin (2019) also agreed that 
“It is undeniable that motivation plays a key role in second or foreign language learning”. 
Motivation makes the learning results better, they interact with each other. For this 
reason, “That there exist significant correlations between motivation and foreign language 
learning” was the results showed in the research of Bernaus (1995). 
 Due to the lack of enough motivation, some difficulties may happen for learners. 
Without desire to learn, it is very difficult for learners to gain effective learning. As Huitt 
(2001) thought that paying attention to the importance of language will help learners 
improve their motivation to learn even if they do not have enough intrinsic motivation. 
It can be stated that teachers should be aware of significance of motivation in learners’ 
language learning and through some changes they can help learners increase their 
motivation. 
 In short, motivation is one of the most important factors which influence language 
learners’ success or failure in learning a language. 
 
2.2 The importance of motivation 
Human beings, throughout a long length of historical periods, have made an attempt to 
take advantages of various methods of communication for the purpose of getting 
knowledge from other nations to preserve them for the next generations. Needless to say, 
a language is like an efficient tool in communication. 
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 English, knowing it is really important because of their population in 
communication nowadays. However, to be better and better when we study this subject, 
motivation is a really significant element in the first step.  
 First of all, “motivation” is like a crucial element that cannot be replaced in life. 
Motivation is the reason before doing an action. Schmitz (2012) believed “Motivation is 
what makes us do the things we do”. Any actions need it to be completed and become more 
successful. Therefore, Emily R. Lai (2011) stated “Motivation refers to reasons that underlie 
behavior that is characterized by willingness and volition”. Zampas (2014) said “Without 
motivation in life, it’s hard to strive for success and achieve internal happiness”. 
 In learning English, Guthrie (1997), said that intrinsic motivation is a significant 
impact not only on reading comprehension but on the other aspects of reading such as 
reading breadth. According to Moskovsy and Alrabai (2009), instrumental motivation 
plays more important role. Similarly, “It is important to think about motivation as the essence 
of language teaching because of the stark realities of learning English for most of our students” 
was considered by Anjomshoa and Sadighi (2015). 




Demotivation is the mindset that students in schools are losing their motivation to learn 
English as time goes by. Demotivation can be described as a decrease or drop in level of 
motivation (Bekleyen, 2012). If students cannot get their motivation, it easily becomes 
demotivation and in fact, the number of demotivated learners is increasing. Therefore, 
while motivation is a positive side in promoting English learning, demotivation is the 
opposite.  
 Demotivation can be regarded as the negative counterpart of motivation. 
Likewise, demotives can be considered as the negative counterparts of motives. 
Moreover, a demotivated learner is someone who gets lost his interest for some reasons. 
The loss of interest can originate from different sources of demotivation. For instance, an 
unprepared teacher or an uninteresting textbook can act as a demotivation for students. 
However, not all researchers agree that demotivation is only external. Many researchers 
(e.g., Arai, 2004, Falout & Maruyama, 2004 and Sakai & Kikuchi, 2009) go on to expand 
Dörnyei’s original definition to cover both external and internal factors (i.e., 
demotivators) which reduce or diminish the motivation to study English. 
 Like motivated factors, demotivation can conclude internal and external factors 
such as learning environments, teacher’s components, parental factors, social factors. 
‘Lack of school facilities’,‘overemphasis on grammar’, ‘long passages’ and ‘expectancy to 
use grammatically correct English in the classroom’ as strong sources of demotivation 
(Meshkat and Meskani, 2012). Since the students are not required to use English language 
in their future studies, this long and tedious process of learning a language make them 
feel tired. Their other courses related to their main fields of study also cause 
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demotivation. Therefore, getting awareness of demotivation is able to help students 
minimize its influences. 
  If students can shed light on factors that make them demotivated and fix them, 
certainly, their learning results will be better and better. Even though, its crucial role in 
the learning process has been confirmed (Dörnyei and Ushioda, op.cit.). 
 
2.4 Factors affecting motivation in learning English 
There are two types of motivation: intrinsic motivation, or internal factors that motivate 
a person to learn. Then, there is extrinsic motivation, or external factors that engage the 
person in the process of learning English. Both types of motivation are important in 
learning English.  
 Ryan and Deci (2000) posit their accepted distinction of motivation between 
“intrinsic” and “extrinsic” motivation. As in the classification, intrinsic motivation is an 
activity for its innate gratification without the thought of any consequence, while 
extrinsic motivation is understood like an activity in order to receive external rewards.  
 In the last few years, the topic of intrinsic and extrinsic motivation has raised a lot 
of interest in EFL learning (Oletić, 2014).Similarity, Nina (2014) also stated that “intrinsic 
or extrinsic motivation and the correlation between motivation and success in learning a foreign 
language have been examined”.  
 Extrinsic motivation helps students become driven and competitive, while 
intrinsic motivation supports seeking knowledge for its own sake. Ultimately, fostering 
both types of motivation help students develop good study habits and an investment in 
learning. These factors are explained in the following section. 
 
2.5 Intrinsic factors 
As mentioned above, motivation is generated by two main factors and intrinsic factor is 
one of them. Intrinsic motivation is a motivation in learning that is from an internal force 
such as the desire for more personal development in general or interests. Intrinsic 
motivations include personal interest in learning English and personal need to achieve a 
goal, such as a dream job and great opportunities. 
 There are a huge amount of mindsets about intrinsic factors that motivate students 
in learning mentioned by many researchers. Garner (1985) stated that intrinsic motivation 
was as the extent to which the individual works or strives to learn the language because 
of a desire to do so and the satisfaction experienced in this activity. According to Kendra 
(2019), “Intrinsic motivation refers to behavior that is driven by internal rewards. In other words, 
the motivation to engage in a behavior arises from within the individual because it is naturally 
satisfying to you”. Intrinsic motivation is characteristic in the activities we perform for 
pure enjoyment or satisfaction. Indeed, Chiew Fen Ng and Poh Kiat Ng (2015) agreed in 
a same way that intrinsic motivation is the enjoyment of learning a second language for 
its own sake without any external pressure. For intrinsically motivated students, 
engaging in a learning task is an end all to itself, so they learn for reasons such as mastery, 
challenge, curiosity, and enjoyment or in other saying, students who are intrinsically 
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motivated read for assignments, but also do so because they enjoy it and want to gain 
mastery of a subject. 
 Lucas and his colleagues (2010) investigated a study focusing on intrinsic 
motivation factors of 240 college freshmen within Metro Manila, Philippines. Results 
showed that freshmen are intrinsically motivated to learn English speaking skills via 
accomplishment and knowledge. This research also indicated that “students are 
intrinsically motivated to learn certain communicative skills depending on what type of intrinsic 
motivation they more or less use” (Lucas et al., 2010, p.16). 
 In conclusion, intrinsic motivation is an important topic in education. Certain 
studies carried out in the 1970s and 1980s showed that rewards can lead to a decrease in 
intrinsic motivation among people who are already doing something because of their 
own reasons (Brophy, 2004). Intrinsic elements can be from short-term goals (good 
grades, prizes from the teacher and parents, participation in competitions, etc.) to long-
term ones (possibility of winning scholarships, better job opportunities, higher social 
status, etc). Unlike extrinsically motivated behavior, it is freely chosen (Deci, & Ryan, 
1985). 
 
2.6 Extrinsic factors 
Extrinsic motivation is an important part of dichotomy of motivation (Ryan and Deci, 
2000). Extrinsic motivation refers to behavior that is driven by external rewards such as 
money, fame, grades, and praise. This type of motivation arises from outside the 
individual, as opposed to intrinsic motivation, which originates inside of the individual.  
An individual is extrinsically motivated when the goals of actions undertaken go beyond 
those inherent in the activity itself. Therefore, these are activities an individual engages 
to an expected outcome rather than for one’s sake (Vallerand et al, 1992). While intrinsic 
motivation involves doing something because it is personally rewarding to you, extrinsic 
motivation involves doing something because you want to earn a reward or avoid 
punishment. On the other hand, those who are extrinsically motivated perform a certain 
action not because they truly enjoy it, but because of a reward that is available in their 
environment (Topalov, 2011).  
 In learning, it is understood that extrinsic motivation is characterized by factors 
that are external to the self. The student is motivated to learn or achieve not by personal 
interest or desire for growth, but from a desire to please others by meeting expectations 
set by parents, teachers and learning environments. 
 Extrinsic motivators include parental expectations, expectations of other trusted 
role models, earning potential of a course of study, and grades as well. If students are not 
self-motivated, it can be denied that extrinsic elements of learning motivation really affect 
their leaning and play a crucial role to help them in getting interests. 
 
2.7 Learning environment  
According to The Glossary of Educational Reform (2014), learning environment refers to 
the diverse physical locations, contexts, and cultures in which students learn. 
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 It could be said that it is one of the factors that can motivate students in the process 
of studying. Ekiz (2016) agreed that “Apart from parental and student-related factors, 
classroom features or environmental factors also affect students’ motivation”. An enjoyable and 
supportive classroom atmosphere will create motivation for studying better. With the 
same thought, Dorman, Aldridge, & Fraser, 2006 agreed that students learn better when 
they view the learning environment as positive and supportive. A positive environment 
is one in which students feel a sense of belonging, trust others, and feel encouraged to 
tackle challenges, take risks, and ask questions (Bucholz & Sheffler, 2009). It also 
encourages student to express their ideas and thinking comfortably. Such an 
environment provides relevant content, clear learning goals and feedback, opportunities 
to build social skills, and strategies to help students succeed (Weimer, 2009). 
Environmental factors really affect learners’ motivation in learning. 
 In contrast, if the classroom is too crowded and there is not enough light, it 
demotivates students, because it creates difficulty in studying due to troublesome 
conditions (Trong Tuan, 2012). Mac Intyre (1999) and Young (1999) strongly believed that 
students’ anxiety created by a tense classroom climate was one of the most potent factors 
that undermined learning effectiveness and L2 motivation. From this viewpoint, it is 
uncomplicated to be proven one thing that if the learning atmosphere is not conducive to 
gain new knowledge or skills, it will be hard for learners to remain their interests. 
 In conclusion, by making an advantageous environment with purposeful rules, 
students feel motivated to do the right thing and help one another. 
 
2.8 Teacher’s components 
Teachers play a pivotal role in promoting motivational qualities to their learners. Because 
of the importance of the nature of the interactions that occur between learners and 
teachers, many studies have been dedicated to the discussions of the influence of teachers 
in the process of foreign language learning. Wong (2015) found that there is a positive 
correlation and direct relationship between the teacher and a students’ English 
attainment. 
 Dornyei (2001) mentioned some teacher’s factors affecting students’ motivation 
such as appropriate teacher behavior, teacher’s enthusiasm and a good relationship with 
the students. When teachers help the learners to develop an internal sense of control as 
well as feelings of effectiveness in their ability to carry out tasks, then there are great 
chances for the learners to become motivated to learn (C. Fen Ng and P. Kiat Ng, 2015). 
Besides, the teacher’s attitude is also a great element affecting students because teacher 
enthusiasm served as a positive external catalyst facilitating student interest, and 
curiosity to learn (Qin Zhang, 2014). In what showed, what keeps students motivated 
is a motivated teacher.  
 Nextly, Good and Brophy (1994) showed their ideas that ‘The teacher should be a 
patient, encouraging person who supports students’ learning efforts. Students should 
feel comfortable taking intellectual risks because they know that they will not be 
embarrassed or criticized if they make a mistake. 
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 Moreover, teachers and their teaching methods also affect students’ motivation. 
An interesting class is easier to draw students’ attention. According to Bayraktar's 
research (2015), in order to create an effective teaching and learning atmosphere in a 
classroom, it has been achieved that teacher's effective use of methods, techniques, tools 
and materials in relevant teaching field has an important effect on student motivation. 
Mendes (2003) also said that an effective classroom environment, which enhances the 
motivation of the students, should be sufficient for the teaching methods and techniques 
of the educators. By using exciting and unique teaching techniques during training, the 
trainers better adapt the students to the lesson, which enables them to get the motivation 
for success (Bolkan and Goodboy, 2010). 
 Therefore, teachers should vary the activities, tasks and materials because students 
are reassumed by the existence of classroom routines that they can depend on. Thus, 
varying the activities, tasks and materials can help to avoid demotivation and increase 
students’ interest level (Trong Tuan, op. cit.). 
 To sum up, some students can be self-motivated due to a natural love of learning. 
But even with the students who do not have this thing, a great teacher will make learning 
become fun and help them to reach their full potential. 
 
2.9 Parental factors 
Family is the roof affecting directly to human for all aspects in life. Garrett (1995) asserts 
in a speech at the Oklahoma Administrator’s Conference that "the smallest school in 
America is the family", which illustrates the significant role that family has in education 
and motivation of students. It is, hence, quite reasonable to say that parental factor is one 
of things motivating children because parents are the first teachers of a student, and they 
take responsibility for their education. “Parents had substantial but varying influences on 
their children’s motivation” (Yuko, 2014), that is because it depends on background and 
children’s level.  
 Butler (2014) wrote in his research that “Parents, as a noteworthy social-relevant 
element impacting kids' inspiration and the accomplishment, have gotten considerable 
consideration in general education”. Parents' participation in the education process 
significantly affects the motivation and academic achievement of the learner (Fan & 
Chen, 2001). Eccles and Harold (1993) found that “Parents tend to play a decisive role in the 
motivational development of children and adolescents and shape children’s early achievement-
related orientations and perceptions”. Because parental encouragement is a positive source 
of motivation which supports for students’ beliefs. 
 However, the impact of parents can be light and dark side to students. C. Daniel 
(2018) and his partners strongly believed that a positive active role would involve parents 
monitoring their child’s progress in language learning, showing interest, and 
encouraging success, and a negative active role would involve a range of discouraging 
behaviors, from openly belittling the importance of learning a second language to 
favoring other areas of learning over languages. The passive role concerns parents’ 
attitudes to the second-language community. 
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 To sum up, parental encouragement is perceived to play the most significant role 
during the development of motivational intensity, desire to learn English, and attitude 
toward learning English.  
 
2.10 Related studies 
In 2016, two researchers Seda Ekiz và Zahitjan Kulmetov conducted a study to find out 
“The Factors Affecting Learners Motivation in English Language Education”. It was 
investigated to deeply understand about the role of motivation and factors affecting 
students’ motivation in learning English like a foreign language as well. The two methods 
used were qualitative and quantitative with a survey on 40 freshmen, English pedagogy 
department in Uludağ University (Turkey). The collected result showed that parents, 
teachers’ attitude and class’ environment were three elements taking the highest rate. It 
was obvious that learners felt more motivated in learning when they got the enthusiastic 
support from their parents. Moreover, getting a chance to study with active classmates 
made them feel more exciting, too. 
 Next, the study “Factors affecting motivation in learning language” was carried 
out by a PhD team in Malaysia Technology in 2017 with the aim of finding out elements 
which really influenced on learning motivation. The tool used was questionnaire and it 
was given to 80 participants in Ekolah Menengah Kebangsaan Lepar Utara (the west 
coast of Malaysia), almost students there learned English as a second language. Due to 
the strong attempt, researchers pointed out 3 crucial factors causing learning motivation 
in English. They included parental factors, teachers’ influences and students’ attitude 
towards their studying. Specifically, teacher was the element that took the greatest 
percentage of questionnaire. 
 Another research of Naw Sant is “A study on factors affecting students’ 
motivations in the English language classrooms” in 2018, which indicated that the 
attraction in teaching methods, teacher’s manner, interesting tasks could bring students 
a great motivation. In his conclusion, the researcher said that motivation played a key 
role in English classes because it made students be more flexible and active when they 
got assignments. His questionnaire was given for 120 students in Maija Yang University, 
Myanmar and then it was analyzed with explanatory sequential mixed method. 
 For all above evidence, it was seen that self – interests, learning environments, 
teacher’s environment, parental factors and social factors were factors completely 
affecting students’ motivation. There were various studies finding out motivated factors 
towards English learners. However, no study investigated on the factors affecting 
motivation in learning English of English- majored freshmen at Tay Do University had 
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3. Research methodology 
 
3.1 Research design 
In order to answer the research question, this survey research was carried out at Tay Do 
University. Therefore, the participants were English-majored freshmen at Tay Do 
University. The instrument used to get information of the participants were the 
questionnaire and the interview. And then, the collected data of these two instruments 
were analyzed to show “the factors affecting motivation in learning English” of English- 
majored freshman at Tay Do University. Besides, students’ report was concluded to give 
more information about this. This is a combination of quantitative and qualitative 
research.  
 
3.2 Research participants 
This research was conducted on 84 freshmen majoring in English course 14 (2019-2023) 
at Tay Do University. They were males and females from 18 to 21 years old. They speak 
Vietnamese as their mother tongue and English is considered as their foreign language. 
They were given questionnaires and interview in order to get information about the 
aspects. This helped to provide the evidence that made this research more reliable and 
found out “the factors affecting motivation in learning English” of English- majored freshman 
at Tay Do University 
 
3.3 Instruments 
Questionnaire was a helpful instrument in this research. The reason why the researcher 
used the questionnaire was that it provided a reasonably cheap, quick, and an efficient 




The questionnaires helped the researcher to get a lot of valuable and reliable information 
from participants. This section was unbelievably significant to the research since it was 
conducted in an effort to get more insights into factors affecting students’ motivation in 
learning English. This section was categorized into 4 small parts, corresponding to 4 
prevalent elements stated in chapter 2 that motivated the participants from intrinsic 
factor and three of extrinsic elements, namely, teacher’s components, learning 
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4.1 Intrinsic factors of motivation 
 
Table 1: Intrinsic factors of motivation 




Agree Neutral Disagree Strongly 
Disagree 
6. You are interested in learning 
English. 
41.67% 48.8% 3.57% 5.96% 0% 
7. You would like to travel to 
many places around the world. 
44.05% 46.43% 7.14% 0% 2.38% 
8. Your dream job requires good 
English competence. 
39.29% 48.81% 11.9% 0% 0% 
9. You realize the importance of 
using English fluently for your 
long-term goal in the future. 
42.86% 44.05% 11.9% 1.19% 0% 
10. Being good at English makes 
you proud of yourself. 
23.81% 47.62% 25% 2.38% 1.19% 
11. You want to approach your 
favorite English products without 
Vietsub (film, music, news, etc). 
35.72% 51.19% 9.52% 1.19% 2.38% 
 
As illustrated above, Table 1 embraced 6 statements in total that indicated the 
respondents’ first intrinsic factors. 
 To begin with, let’s take a close look for statement 6. Over 90% of students 
consisting of 41.67% (35/84) strongly agreed and 48.8% (41/84) agreed with the statement. 
The residual with 3.57% (3/84) had no idea, 5.96 % (/84) gave disagreement and no one 
chose strong disagreement. Hence, it came to the conclusion that English majored 
freshmen were motivated in learning English due to their interests. 
 Moving to statement 7, there were 2.38% of participants (2/84) strongly 
disapproving the idea that students felt motivated to learn English because they would 
like to travel to many places around the world. Next, in succession, there were 44.05% of 
students (37/84) strongly agreeing, 46,43% (39/84) agreeing while 6 remainders (7.14%) 
did not take any side. For statement 8’s result, 33 participants (39.29%) totally approved, 
48.81% (41/84) of students gave approval and 11.9%, equivalent to 10 respondents 
showed hesitation. No one gave disagreement or strong disagreement. These two 
statements reflected the fact that traveling and getting dream job became attractive goals 
to motivate students . These made them have more dynamic and study English better. 
 In statement 9, more than 60% of students (42.86% (36/84) and 44.05% (37/84) 
combined) successively showed strong acceptance and assent to the opinion that 
realization about the importance of using English fluently for a long-term goal in the 
future cause for their motivation. The remainders 11.9% (10/84) were caught in the 
middle. Still, there was 1 student (1.19%) giving objection. 
 Besides, only 1 student (1.19%) in statement 10 showed strong disagreement, 
2.38% of students (2/84) with disapproval and 25% (21/84) in total having no comment on 
this statement. In contrast, the majority of freshmen (23.81% (20/84) “strongly agree” and 
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47.62% (40/84) “agree”) affirmed that that they were motivated due to pride of being good 
at English. 
 Lastly, in statement 11, the proportion of participants expressing strong agreement 
with their favorite English products making dynamic was 35.72% (30/84), followed by 
51.19% (43/84) of students agreeing with the statement. Nevertheless, 8 out of 84 
participants (9.52%) were in neutral state and only 3 students gave disagreement ( 1.19%) 
and strong disagreement (2.39%). 
 As a whole, from these 6 statements’ findings, it could be inferred that most of the 
students had motivation for learning English because of intrinsic factors. They embraced 
interests, traveling to many places around the world, dream jobs with required good 
English competence, the importance of using English fluently for the long-term goal in 
the future, the pride of being good at English and the ability to approach English products 
without Vietsub. 
 
4.2 Extrinsic factors regarding learning environment 
 
Table 2: Extrinsic factors regarding learning environment 
You feel more motivated 
 in an English class when… 
Strongly 
agree 
Agree Neutral Disagree Strongly 
disagree 
12. You have a chance to study 
with many active friends. 
22.62% 54.76% 20.24% 2.38% 0% 
13. The learning atmosphere makes 
it comfortable for you. 
20.24% 55.95% 16.67% 5.95% 1.19% 
14. You are able to be free to show 
your ideas that contribute to the 
lesson. 
14.29% 53.57% 28.57% 1.19% 2.38% 
15. Your classroom has suitable 
brightness and high-quality 
equipment. 
14.29% 44.04% 38.01% 3.57% 0% 
16. Your workgroup vibrantly 
discusses a topic together. 
19.04% 38.01% 38.01% 3.57% 1.19% 
 
Table 2 including 5 statements went on elaborating students’ dynamic elements with 
learning environment. Starting with statement 12, 19 out of 84 participants (22.62%) 
strongly agreed and 46 others (54.76%) approved that having a chance to study with 
many active friends made them feel more motivated in an English class. The residual 
consisted of 20.24% (17/84) hesitations and particularly 2 students showing disagreement 
(2.38%). 
 For statement 13, only 5 students (5.95%) with strong dissent and 1,19% (1/84) gave 
objection because a comfortable learning’ atmosphere did not give motivation for them. 
Conversely, 76.19% was the combined percentage in which 20.24% (17/84) participants 
completely consented and 55.95% (45/84) showed agreement with the statement. This 
meant a huge of participants agreed that they were motivated because they got to learn 
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in an English class with relaxing atmosphere. And the rest of students 14/84 (16.67%) had 
no idea about this statement. 
 Moving on to statement 14 and 15, it was a coincidence when the majority of 
respondents 14.29% (12/84) in these two sentences strongly agreed. In statement 14, there 
was only one participant (1.19%) and 2 participants (2.38%) disapproving and strongly 
disapproving with the supposition that “You are able to be free to show your ideas that 
contribute to the lesson”, respectively. Nonetheless, 53.57% (45/84) agreed with this 
statement. Down to statement 15, just more than 5%, successively 3.57% (3/84) and 1.19% 
(1/84) of students entirely dissented and strongly assented that sentences beginning with 
“it has the suitable brightness and high-quality equipment” were motivational factor of 
learning environment . At the same time, 9.09% of freshmen (5/55) gave agreement. 
 For the last statement in the table (numbered 16), when asking the participants 
about the idea “You feel more motivated in an English class when your workgroup 
vibrantly discuss a topic together”, the researcher came to know that once again, over 
50% of his classmates consented to the supposition mentioned above (the combination of 
19.04% (16/84) strong agreements and 38.1% (32/84) agreements). Meanwhile, there were 
38.1% of participants (32/54) who showed hesitation and 4 respondents, in which 3.57% 
(3/84) and only one of them (1.19%) did not agree and strongly disagree, alternately. 
 All in all, it could be implied that learning environment was one of the main factor 
of students’ motivation. Specifically, a learning environment that students had active 
friends to study with, an enjoyable atmosphere and freedom. These were extremely ideal 
for freshmen to show off their abilities as well as possible. 
 
4.3 Extrinsic motivation concerning teacher components 
 
Table 3: Extrinsic motivation concerning teacher components 
A teacher gives you more 




Agree Neutral Disagree Strongly 
Disagree 
17.  Your teacher presents in a 
friendly manner. 
36.09% 52.31% 9.52% 1.19% 0% 
18. Your teacher uses creative and 
appropriate teaching methods. 
33.33% 45.24% 19.05% 2.38% 0% 
19. Your teacher helps you correct 
your mistakes carefully. 
32.14% 52.38% 14.29% 1.19% 0% 
20. Your teacher provides 
authentic and useful materials for 
teaching 
25% 47.63% 23.8% 2.38% 1.19% 
21. Your teacher draws your 
attention with enjoyable tasks. 
22.62% 50% 22.62% 3.57% 1.19% 
22. Your teacher is enthusiastic, 
dedicated towards students. 
26.19% 45.24% 22.62% 4.76% 1.19% 
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 Observing the above table, it was recognizable that teacher components affected 
students’ motivation in multiform ways. 
 In statement 17, more than one-thirds of participants (36.9% (31/84) “strongly 
agree” and 52.39% (44/84) “agree”) acknowledged that sentences with a teacher 
presenting in a friendly manner gave students more motivation. However, 8 respondents 
(9.52%) did not take any side and there was one student, equivalent to 1.19%, disagreeing 
with the statement. 
 For statement 18’s result, there were 2 students (2.38%) giving objection and the 
ones staying in the middle were up to 19.05% (16/84). In contrast, 28 students, making up 
(33.33%) and 38 remainders (45.24%) strongly approved and approved the statement, 
successively. For that reason, the conclusion could be drawn that using creation and 
appropriate teaching method was necessary to draw students attention. Because it could 
make the lecture become interesting and therefore, it motivated students to learn in 
English classes.  
 About statement 19, findings also show that 26.19% of the participants (27/84) 
strongly agreed in general that teacher’s help in correcting mistakes carefully was 
motivating for them. With “agree” section, there was more than a half of participants 
ticking on it, making up 52.38% (44/84). 12 students (14.29%) did not choose any sides. In 
contrast, only 1.19% of the participants (1/84) disagreed with this statement. 
 More than one-thirds of the participants selecting “agree” (47.63%, 40/84) were 
motivated because their teacher provided authentic and useful materials for teaching in 
statement 20. In addition, 19 students had strong agreement, reaching 22.62% and there 
were 20 respondents (23.8%) hesitating to answer. Just 2.38% (2/84) and 1.19 % (1/84) of 
the participants disapproved and strongly disapproved with this statement, respectively. 
Continuing with the last two statements, namely statement 21 and statement 22. In the 
former, the proportion of the ones picking “strongly agree” was 22.62% (19/84) and 
50.%(42/84) was the percentage of students showing their agreement. Along with them, 
there were 19 participants (22.62%) having no opinions and only 3 respondents (3.57%) 
disagreed. Besides, only one student strongly approved with the statement. This 
manifested the fact that students could feel more excited if their teacher had enjoyable 
task instead of boring one . As for the latter, it could be deduced that approximately 75% 
of students (26.19% (11/84) strongly agreed and 45.24% (31/84) agreed) confirmed that 
they had more power to study due to an enthusiastic and dedicated teacher. In addition, 
there were 19 freshmen (22.62%) ticking on the column of “no idea” and 4 remainders 
(4.76%) choosing “disagree”. As a result of these two statements, it was easily visible that 
teachers’ positive personalities and interesting exercises during lessons is one of the best 
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4.4 Extrinsic motivation related to parental factors 
 
Table 4: Extrinsic motivation related to parental factors 
Parental factors are motivating 




Agree Neutral Disagree Strongly 
Disagree 
23. Your parents encourage you to 
learn English as much as possible. 
27.38% 54.76% 16.67% 1.19% 0% 
24. Your parents say that English is 
needed for your future job. 
32.14% 50% 13.1% 2.38% 2.38% 
25. Your parents will be proud of 
you if you are good at English. 
42.86% 42.86% 14.28% 0% 0% 
26. Your parents always support 
you when you have encountered 
every difficulty in learning English. 
32.14% 42.86% 22.62% 1.19% 1.19% 
 
Continuing with students’ problems related to part of speech, table 4 consisted of 4 
statements. First of all, for the statement 23, having particularly 23 students (2.38 %) 
utterly approved and 50/84 (54.76%) of freshmen gave agreement toward the fact that 
their parents encouraged them to learn English as much as possible. The remaining was 
made up of 16.67% (14/84) and just 1.19% (1/84) of students having no idea and 
disapproving this statement, listed in succession.  
 The next one was statement 24 whose results revealed that approval was given by 
more than two-thirds of respondents. To be more specific, 32.14% (27/84) gave strong 
agreement and 50% (42/55) showed their concurrence. On the contrary, 11 students, 
corresponding to 13.1% stayed hesitated. The residual of disagreement and strong 
disagreement got the same result with 2.38% (2/84). Through the findings from this 
statement, it led to the conclusion that parents saying that English was needed for future 
jobs motivating their children to study this subject. 
 Now turning to the last two statements in the table, which are statement 25 and 
statement 26. In the former, no student disagreed with “Your parents will be proud of 
you if you are good at English”. In contrast, there were 41 students (42.86%) giving strong 
agreement, along with the concurrence of also 41 freshmen (42.86%). As for the latter, the 
one giving disagreement and strong disagreement was only one student (1.19%); 
however, the ones having no ideas were relatively more than with 19/84 students 
(22.62%) compared to 14.28% (12/84) in the previous statement. Besides, 30 participants 
(32.14%) strongly agreed and 36 remainders (42.86%) assented to the statement. 
 Thus, it could be noticed that parental factors played an important role in learning 
English and almost all of the students were more motivated when their parents 
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5. Discussion 
 
The aim of this study was to investigate factors affecting motivation of English – majored 
freshmen towards learning English at Tay Do University. The study revealed that factors 
affected learner’s motivation directly from intrinsic and extrinsic factors, in which 
learning environment, a good teacher and parents were external. 
 To begin with, it was a positive sign that participants indicated that they were 
motivated themselves towards learning English by intrinsic factors. More specifically, 
they showed their high agreement when they said that traveling, job opportunities and 
abilities of using English fluently were reasons for them. Almost of respondents wanted 
to get English competence for getting higher achievements. They realized that English 
played a vital role and they needed to enhance their English skills day by day. 
 Nextly, the present study showed that parental factors played an important role 
in learning English and almost all of the students were more motivated when their 
parents support and encourage them to learn English. Moreover, most of the students 
were more motivated when their parents stressed the importance of English for the future 
job. 
 For the teacher’s factors, approximately 90% of the participating students 
admitted that they got more motivated when teachers used authentic, useful materials 
and had creative teaching methods related to why they were involved in an activity and 
its goal. Teachers’ friendly behavior during lessons was one of the best strategies to 
increase students’ motivation. Additionally, helping dedicatedly all students in the 
English lessons was important to create students’ motivation at the highest possible level.  
Finally, regarding the in-classroom factors, most students seemed to be more motivated 
when they got to work with their active friends. Another important finding was that 
many of the participants were demotivated when the class was crowded, noisy and has 
heating problems because they wanted to study in a comfortable environment. Besides, 
students would be more motivated to study if they were free to give their opinions for 
contributing the lessons. Therefore, it was concluded that learning environment affected 
learners’ motivation in learning English. 
 
 6. Conclusions 
 
After conducting this research by analyzing the important information collected from 
freshmen at Tay Do University, the researcher finally found out that there were factors 
affecting motivation of English majored freshmen towards learning English at Tay Do 
University relating to intrinsic motivation, learning environment, parental elements and 
teacher components. 
 As indicated in chapter 4, students were motivated in learning English due to 
intrinsic factor (personal factor). They realized the importance of learning English and 
they had a desire to learn English (I am interested in learning English) to obtain the English 
proficiency. It could help them to get their dream jobs in the future and develop personal 
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interests which required English competence such as traveling abroad, accessing to 
entertainment products in English. 
 For teacher components, it was found that teachers had influence on a students’ 
motivation. A teacher with positive personalities, namely, kindness, creativity, 
enthusiasm, thoroughness in both teaching method and manner could attract students’ 
attention. Thanks to that, teaching and learning could have a better result. 
 Nextly, learning environment was one of the factors that affected 
learners‘ motivation. Students could have inspiration to study well if they got to study 
with many active friends, feel comfortable and be free to express ideas with no fear. 
Besides, a well-equipped classroom with suitable light, temperature and sound would 
bring a secured feeling for students, so they were motivated to study better. 
 Finally, the given result proved that parents played a vital role in motivating their 
children for English learning. All of the learners have had some expectations from their 
parents while they are learning English. Therefore, supports, encouragement and 
precious advice by parents for learning English helped them to become motivated 
learners. 
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